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Abstract 
This paper will present the results of a study that examined student teachers awareness, understanding and attitudes regarding the 
concept of the European dimension in education. The survey examined student's perception, level of awareness about the key 
documents, their attitudes about indicators and knowledge of the key terms of the concept.The results show that students associate 
the concept with the standardization of education systems at the EU level, they are not informed about it and have no awareness 
about the key documents. On the other hand, students stated positive attitudes about the integration of the concept in the national 
education system and future teacher education.  
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1. Theoretical background 
The idea of the European dimension in education has been present in the European educational policy for several 
decades. The primary idea of that concept was designed as a multilateral project in the Council of Europe and the EU 
in mid-80s of the last century, as a result of an effort to improve the European integration processes the connotation 
of which were mostly economic and political at the time (Zidarić, 1995). The concept of the European dimension in 
education can be defined as a dynamic and evolving concept which relates to the education of students about Europe, 
 
 
* Marko Turk. Tel.: +385 51 265 713; fax: +385 51 265 799. 
E-mail address:marko.turk@ffri.uniri.hr  
© 2015 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
Peer-review under responsibility of the Sakarya University
863 Marko Turk et al. /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  862 – 869 
in Europe and for Europe (Shennan, 1991), while Petričević (1991) points out that the introduction of the European 
dimension in education attempts to contribute to the development of partnership and to the achievement of the true 
creation within the single European market, as well as to students’ easier transition from schools to the real life. In 
addition to that, it is emphasised that the European dimension has to “strengthen in young people a sense of 
European identity and make clear to them the value of European civilisation and of the foundations on which the 
European peoples intend to base their development today, that is in particular the safeguarding of the principles of 
democracy, social justice and human rights” (Savvides, 1998: 304). Ledić&Turk (2012: 267) stress out that it is 
possible to define the European dimension in education specifically as a “contribution to the development of the 
(European) knowledge society by learning foreign languages, encouraging mobility, cooperation, equal educational 
possibilities and lifelong learning”.  
On the other hand, Theiler (1999) explains how the attempts of the EU to introduce the European dimension in 
member states school curriculums have produced very little results. Theiler (1999) also claims that most attempts 
have been unsuccessful because of resistance from national governments. “The few measures that were both adopted 
and put into practice centred on student exchanges and language learning rather than on increasing the share of 
'European content' in national curricula. Indeed, so strong and tenacious was the prevailing resistance to their 
curriculum-centred ambitions that, by the mid-1990s, the Commission and the EP themselves had largely abandoned 
their push for them” (Theiler, 1999: 333). 
Ledić&Turk (2012) point out that the concept of the European dimension in education remained almost neglected 
and unexplored in the Croatian field of science and research, although there are some research about Croatia and the 
European integration processes. For example, in a research from 2011 – Is the school creating good citizens? – 
demonstrates the low level of euro-enthusiasm among Croatian high school graduates, the majority of whom do not 
have positive expectations regarding the European Union and “do not recognize or understand the possible benefits 
of the European integration of Croatia” (Gong, 2011: 94). On the other hand, a research done by Bjelajc and Pilić 
(2004) about identity relations and wishes regarding the Croatian accession to the EU, shows opposite views 
demonstrating that most Croatian citizens are in favour of the Croatian accession to the EU. That wish is more 
frequent among young than among older examinees, especially among students (98% of students answered “yes” to 
the question “Croatia in the European Union – yes or no?” or opts for the answer “mostly yes”). It turned out that the 
assumed connection between students’ wish that Croatia joins the EU and their social and residential characteristics 
and individual identity types, is either non-existent or is very small and insignificant. 
 
2. Research metodology 
Upon noticing the importance of informing students about the EU and the concept of the European dimension in 
education, a research was performed the aim of which was to explore how well informed are students at the Faculty 
of Teacher Education and the Faculty of Humanities and Social Sciences of the University of Rijeka about the 
European dimension in education, how well do they understand it and what are their attitudes regarding it. 
A total of 318 examinees participated in the research, 81.8% of whom were students at Faculty of Humanities and 
Social Sciences and 18.2% of them were students at the Faculty of Teacher Education in Rijeka. The majority of 
examinees were first year students at integrated undergraduate programmes, 52.5% were first year students at 
graduate programmes and 43.7% were fourth year students at integrated programmes. The rest of examinees were 
second, third and fifth year students. The gender structure was 16% male students and 84% female students. 
For the purpose of gathering data a survey questioner was used which in addition to the general questions about 
the examinees (study programme, study level, year of study, gender, age, previous education) contained 7 question 
about how well informed is the student population about the European dimension in education, how well do they 
understand it and what are their attitudes regarding it, in the form of open and closed questions (Likert scale). The 
survey was conducted in May 2013. Data gathered by the survey questioner were processed in the programme for 
the analysis and processing of statistical data "IBM SPSS Statistics". 
 
864   Marko Turk et al. /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  862 – 869 
3. Results and discussion 
3.1. Understanding the concept of the European dimension in education 
The first question in the questioner required students to explain “European dimension in education”. Since it was 
the open type question, answers are categorized in 12 basic categories (Table 1). 
Table 1. Understanding European dimension in education 
Category Subcategory Answer frequency 
Total 
within 
category 
1. STANDARDS Standardized knowledge, rights, education, documents, diplomas 111 
111 
(29.2%) 
2. MOBILITY 
Mobility and exchange 54 62 
(16.3%) Cooperation between countries and institutions 8 
3. I DON’T KNOW I don’t know what is EDE 34 
34 
(8.9%) 
4. EDUCATION AND SCHOOLS 
Higher education quality 12 
33 
(8.7%) 
Using new, contemporary methods and innovations in 
teaching/learning 11 
Practical teaching and field class 2 
High degree of education 2 
Other (supervising the work of education workers, 
encouraging the development of education, free schools, 
investing in schools, projects, preliminary exams) 
6 
5. EUROPEAN UNION 
Relation and influence of the EU on the Croatian education 
system 9 
28 
(7.3%) 
 
Education about, in and for Europe 8 
EU funds 4 
Accession to the EU 2 
European and Croatian identity 2 
Other (transfer of the EU’s ideology to the non-European 
countries, new education system in the EU, education about 
the EU) 
3 
6. KNOWLEDGE SOCIETY 
Informatization and technology 8 
22 
(5.8%) 
Availability of information and knowledge 5 
Knowledge society 4 
E-learning 3 
Lifelong education 2 
7. BOLOGNA PROCESS 
Bologna Process 16 21 
(5.5%) ECTS scores 5 
8. POSITION OF PUPILS AND STUDENTS 
Equal opportunities for all 8 20 
(5.2%) Higher and better opportunities for students 7 
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Education adjustment to the labour market 3 
Other (education system adjustment to the needs of students, 
involving students in the programme creation) 2 
9. VALUES 
European values 3 
19 
(5.0%) 
Multiculturalism 3 
Tolerance 3 
Diversity 2 
Equality 2 
Competence 2 
Other (flexibility, interdisciplinarity, democracy, 
accessibility) 4 
10. LANGUAGES Learning foreign languages 11 
11 
(2.9%) 
11. NEGATIVE ATTITUDE 
“Platitude in accordance with the latest trends from 
Brussels”; “Some political nonsense”; “Tendency to make 
students stupid and exploit them”; “Attempt to bring the 
young to the EU side”; “Bureaucratic vocabulary devoid of 
meaning”; “European dimension in education – negative and 
stupid”; “Method that will help the World Bank take away 
the identity from an individual”; “Evil that poisons the minds 
of youth and distances them from duties to their countries”; 
“Capitalisation and commodification of knowledge”; “What 
a failure, this Bologna” 
10 
10 
(2.6%) 
12. OTHER (non-specific) 
Guidelines relating to economy, sustainable development 2 
8 
(2.1%) 
Change  1 
Collapse of Bologna 1 
Validation 1 
Support programmes 1 
Expanded view of the global problematic 1 
Learning and education in interpersonal relations 1 
TOTAL COUNT OF RECEIVED ANSWERS: 379 (100%) 
 
The above table illustrates that the largest number of students (around 30%) links the European dimension in 
education with the standardization of education systems on the level of the EU (standardized knowledge, rights, 
diplomas, documents, etc.). Apart from that, students link the European dimension in education with mobility and 
exchange on the EU territory (16.3%). It is important to mention that studies of the examinees in question are 
designed in accordance with the criteria of the Bologna Process, which aims to connect the European educational 
space, and it is possible that their view of the European dimension in education is dominantly from that focus.   
Some examinees (cca. 15%), recognized and described some of the most important determinants of the European 
dimension in education, such as learning foreign languages, European values, equal opportunities for all. If we start 
from the approach defining the European dimension in education as a concept which contributes to the development 
of the European society of knowledge, European values, dimension of identity and contemporary approaches to 
learning (Ledić& Turk, 2012), it appears examinees are heading towards an adequate understanding of the European 
dimension in education.  
Still, it is important to mention that 8.9% of replays (f=34) falls within the category “I don’t know what is the 
European dimension in education” which is an indicative information that raises the question of the orientation of 
study programmes for the education of students about the European dimension in education. Although a relatively 
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small percentage (2.6%), some of the students expressed a negative attitude towards the European dimension in 
education. Such results are especially alarming, if we consider the fact that those examinees are students – future 
teachers who should be one of the main instigators of (European) changes in the future education system. 
Table 2. Awareness about the European dimension in education 
Awareness about the European dimension in education  
YES NO NO REPLAY 
M SD 
% 
1.  
Student awareness of the contents of the European 
dimension in education gained during high school 
education  
5.7 94.0 0.3 1.94 0.232 
2.  Student awareness of the contents of the European dimension in education gained during higher education 9.7 87.7 2.5 1.90 0.33 
 
Table 2 shows the awareness of students about the European dimension in education given the level of education 
within which they gained such information. Table shows relatively low awareness about the European dimension in 
education: 5.7% of examinees gained information during their high school education within classes such as Politics 
and economy, Geography and foreign languages classes, and 9.7% of examinees gained information during their 
higher education within different courses (International relations ethics, Didactics, Sustainable development 
pedagogy), at their lectures (comparing education in Croatia with education in other European countries), by 
independent learning (researching and writing about the Bologna Process) and by participating in the Erasmus 
program or by seeking information about it. 
Analysis of the National Curriculum Framework for Pre-school Education and General Compulsory and 
Secondary Education (Fuchs, Vican& Milanović Litre, 2010) points to a small share of contents connected to the 
European dimension in education. Contents were mostly focused on European history, cultural heritage and 
integration. Some students mentioned they gained certain amount of information during their high school education 
form their Politics and Economy teachers who play an important role regarding their political literacy and making 
them more prepared and equipped for the European Union (Gong, 2011). Unfortunately, upon entering higher 
education situation does not change much and the established lack of awareness continues. 
3.2. Understanding determinants of the European dimension in education 
Table 4 shows student estimation of the concepts they view as determinants of the European dimension in 
education. Almost 89% of students believe respecting diversity is the greatest determinant of the European 
dimension in education, and somewhat smaller percentage of them (87.4%) listed knowing foreign languages and 
human rights, as well as tolerance, mobility and mutual cooperation (87.1%). On the other hand, local identity 
(15.7%), fight against crime (13.5%) and national identity (12.6%) were estimated as concepts that determine 
European dimension in education in the smallest degree. Whether local identity includes the European dimension of 
education, 13.2% of students were not able to estimate, and 11.7% of them were not able to determine whether 
pacifism and war prevention, as well as national identity, fall within the determinants of the European dimension in 
education. It seems questions of identity (European, national and local) represent a special challenge in this context. 
Table 3. Determinants of the European dimension in education 
Determinant 1+2 3 4+5 0 M SD 
% 
1.  Knowing foreign languages 0.9 8.5 87.4 3.1 4.37 1.054 
2.  Mobility and mutual cooperation 1.2 8.2 87.1 3.5 4.34 1.085 
3. Equal educational opportunities 2.8 9.1 84.2 3.8 4.27 1.163 
4. Lifelong learning 5.0 15.4 73.3 6.3 3.94 1.399 
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5. Contemporary technology 2.2 16.5 76.6 4.7 4.02 1.215 
6. Knowledge-based economy 7.6 23.6 57.9 11.0 3.48 1.564 
7. Interculturalism 6.9 14.5 68.5 10.1 3.73 1.589 
8. Multiculturalism 3.1 10.7 77.9 8.2 4.01 1.455 
9. Democracy 4.1 14.2 77.4 4.4 4.19 1.282 
10. Human rights 1.5 7.5 87.4 3.2 4.46 1.089 
11. Tolerance 2.2 7.5 87.1 3.1 4.43 1.095 
12. Social justice 2.8 11.9 81.5 3.8 4.27 1.192 
13. Respecting diversity 1.5 6.6 88.4 3.5 4.45 1.107 
14. Pacifism and war prevention 9.4 14.6 64.3 11.7 3.63 1.694 
15. Fight against crime 13.5 17.9 59.8 8.8 3.53 1.604 
16. European identity 8.5 17.7 63.4 10.4 3.61 1.587 
17. National identity 12.6 20.8 54.9 11.7 3.32 1.634 
18. Local identity 15.7 23.0 47.9 13.2 3.12 1.650 
19. E-learning 3.8 12.4 77.2 6.7 4.01 1.385 
20. Learning social responsibility  4.8 13.7 74.3 7.3 3.92 1.421 
3.3. Attitudes on the European dimension in education 
Table 5 shows the results of a survey on various aspects of the European dimension in education. Data indicate 
that the largest percentage of students (70.9%) do not feel competent enough to discuss the European dimension in 
education, which is further supported by data indicating that 55.6% of students do not feel ready to implement that 
concept in their future work. Regardless of those indicators, 61.3% of students believe the concept in question 
contributes to the development of knowledge society and that it is important for strengthening European educational 
policy (53.8%). These results indicate that although most students do not feel competent enough to discuss and 
implement this concept, they do have a positive attitude about it in one wider (European) context. Such results 
indicate the need to implement structural measures, primarily changes in educational programmes, which will enable 
the implementation of the European dimension in education on all levels. 
Aforementioned positive attitudes on the European dimension in education should be linked with examinees’ 
attitudes on the question of implementing the European dimension in class. Survey shows that more than one third 
of students (34.2%) do not agree with the claim that introducing the concept of the European dimension in education 
is unnecessary, while 27.7% of them cannot estimate whether introducing the concept of the European dimension in 
class is really necessary. The remaining 11.3% of students believe there is no need to implement the European 
dimension in education. Similar to the previous results, these too point to the importance of student education 
regarding this concept, especially students who are studying to be teachers.  
Table 4. Attitudes of examinees on the European dimension in education 
Claims 
1+2 3 4+5 0 
M SD 
% 
1.  European dimension in education contributes to the development of the knowledge society. 5.3 22.3 61.3 11.0 3.47 1.515 
2.  European dimension in education nourishes various dimensions of identity (local, national, European). 12.3 27.7 44.4 15.7 3.01 1.616 
3. 
European dimension in education opens the door to 
contemporary approaches to learning (e-learning, learning 
social responsibility). 
4.1 16.4 70.8 8.8 3.75 1.456 
4. European dimension in education shall weaken the learning on local and national identities. 28.3 26.4 26.4 18.9 2.41 1.601 
5. European dimension in education is important for strengthening European educational policy. 6.6 21.7 53.8 17.9 3.17 1.748 
6. European dimension in education shall disturb the values and tradition of the Croatian education system. 37.7 26.9 17.7 17.7 2.16 1.489 
7. I feel competent enough to discuss the European dimension in education. 70.9 11.4 7.0 10.8 1.64 1.134 
8. 
I feel ready and have acquired enough knowledge required to 
implement the concept of the European dimension in 
education in my future work. 
55.6 20.6 6.3 17.5 1.72 1.217 
868   Marko Turk et al. /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  862 – 869 
9. European dimension in education broadens the views on various methods of teaching and training. 7.3 26.0 50.2 16.5 3.10 1.631 
10. I believe that introducing the concept of the European dimension in education is unnecessary. 34.2 24.7 11.3 29.7 1.77 1.534 
3.4. Relating concepts connected with the European Union  
Table 6 shows the degree in which students are familiar certain fundamental concepts/institutions/organizations 
of the European Union. Examinees were required to determine their level of familiarity with suggested concepts and 
to specify what does the given concept stands for, if they have indicated that they are aware of it and that they can 
define it. 
The analysis of this part of the research points to an unflattering level of familiarity with suggested concepts. We 
can positively stress out only their familiarity with Erasmus programme, which 58.5% of students were able to 
define. This is not surprising, given the data on the increase of Croatian students’
mobility1. Still, it is impotent to notice that 7% of students are completely unfamiliar with the Erasmus programme, 
while one fourth of them have never heard of the concept and cannot explain what it means.  
Unflattering for student population is the result indicating that only 3.8% of examinees can define Europass 
documents, familiarity with which is an important segment of student’/citizen’ mobility. Only 12 out of 318 
examinees offered (partial) definition of Europass documents which represent a precondition for providing 
transparency and comparability of acquired skills and qualifications of European citizens.  Equally surprising and 
alarming are the results indicating that students are mostly unfamiliar with concepts such as Eurobarometer (4 out of 
318 examinees were able to define the concept) and Eurostat (6 out of 318 examinees), two relatively present 
concepts in the media, which possibly indicates the exclusion of student population from everyday pursuit of 
information on the themes significant to the public. Another very significant result is that more than half of students 
(51.4%) have never heard of the Lisbon Strategy, and 2.9% of them, who claimed familiarity with the concept, have 
given incorrect answer and listed the definition of the Schengen Agreement. 
This surprisingly poor familiarity with concepts connected to the EU, point to a low level of students’ political 
literacy and can be a consequence of their lack of education on these themes (in schools), their poor pursuit of 
information and personal lack of interest regarding the European topics. If we assume correlation between the level 
of education and political literacy and have in mind that students are those who make up the more educated part of 
population, then these data are a reason for an additional alarm. 
Table 5. Familiarity with the fundamental concepts of the European dimension in education 
Concept 
NOT FAMILIAR 
WITH THE 
CONCEPT 
HEARD OF THE 
CONCEPT, BUT 
CANNOT 
EXPLAIN IT 
KNOW THE 
CONCEPT, BUT 
CANNOT 
DEFINE IT 
EXACT NO. OF 
DEFINITIONS2 
(frequency and 
percentage) 
M SD 
% 
1. Erasmus 7.0 25.5 67.5 186 (58.5%) 2.61 0.617 
2. Eurobarometer 71.7 26.1 2.2 4 (1.3%) 1.31 0.508 
3. Europass documents 44.7 46.6 8.6 12 (3.8%) 1.64 0.636 
 
 
1 Institute for the Development of Education published data on the increase of Croatian students’ mobility and it is estimated that the total number 
of mobile students in the academic year 2013/2014 shall reach around 4150 students, which represents a significant increase of 38% on the 
national level in comparison to the academic year 2009/2010. 
2 The number of correct answers was reached based on the analysis of answers of those students who mentioned they know the listed concept and 
can define it. Criterion used to categorize correct and incorrect answers was familiarity with the concept. 
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4. European Commission 6.1 75.6 18.3 15 (4.7%) 2.12 0.479 
5. European Parliament 1.6 63.3 35.1 39 (12.3%) 2.34 0.506 
6. Eurostat 65.9 30.9 3.2 6 (1.9%) 1.37 0.547 
7. Lisbon Strategy 51.4 45.7 2.9 0 (0.0%) 1.51 0.555 
8. Schengen Agreement 26.4 50.3 23.2 38 (11.9%) 1.97 0.705 
9. Council of Europe 7.3 74.9 17.8 2 (0.6%) 2.10 0.490 
10. Youth in action 58.5 35.1 6.4 5 (1.6%) 1.48 0.615 
4. Final conclusion 
This research which dealt with the level of knowledge, understanding and attitudes of students at the University 
of Rijeka regarding the European dimension in education, points to the fact that students are mostly ill-informed 
about that concept, although examinees in question were students whose study areas are closely linked to 
educational sciences. The analysis has showed that students are poorly familiar or are unfamiliar with the 
fundamental concepts of the European Union. On the other hand, research also shows that students evaluate the 
determinants of the European dimension in education very highly and demonstrate mostly positive attitudes 
regarding the importance of that concept in education and their future work. 
This research determined a poor level of familiarity with the European dimension in education, but reasons for 
such a state have not been identified. A reasonable assumption is that these contents are not included in the study 
programmes, which is why it is surely necessary to think about the future revision of study programmes in the 
education of teachers. 
A requirement to promote European topics within the framework of teaching contents and to integrate them in 
handbooks and teachers’ education is a demanding task. Implementation of the European idea must include 
discussion, participation and responsibilities of all involved stakeholders. 
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